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In his Vorlesungen Uber die deutsche Wissenschaft undatite(Lectures on German
Science and Literature, 1807) the German liter&gtphan Adam H. Mller holds the opinion
that the observation of children und the occupatiath childhood should be the “best and
most noble source of historical researtiiiller’s treatise has a special position among the
early literary histories insofar as it contain®ag section concerning the Romantic image of
childhood. According to Muller the observation bétchild‘s play and behaviour as well as
the interest in child language is a necessary tiondboth for the contemplation of lost
childhood in literature and for the preservatioraafhildlike sense without becoming childish
(119). In addition, these aspects also are impbrtan the historiography of literature.
However, Miller does not conclude from the impoctof childhood for historical research
and literature that children need their own litaratwhich should play an important part in
the child’s development. For Muller the preoccupatwith the phenomenon of childhood is
exclusively determined by a retrospective approddhis view can also be found in the
autobiographical novels around 1800, which are attarized by a reflection of one’s own
life and therefore, also of one’s own childhoodil@ood as a special stage of life and the
experiences of children have moved increasingly the centre of interest since the end of
the eighteenth century. Prototypical works for tinterest are Jean-Jacques Rousseaess
confessiongThe Confessions, 1782) and Karl Philipp Moritmton Reise(1785/90). As
editor of the journalMagazin fir Erfahrungsseelenkunddagazine for Experiential
Psychology, 1783-93) Moritz demanded, on the onadhahe analysis of childhood
autobiographies and, on the other, the preciseragdisen of children for a fully developed
psychology of childhood. These autobiographical et®v could be interpreted as
“ethnographic accounts about childhoddiecause the authors are concerned with a stage of
life which proves to be “strange” for the adult ebser on closer examination. In a further
step the retrospective involvement with the chilgerception leads to a new experience:
childhood is not interpreted as a stage of preparaior adulthood anymore, but as an

autonomous phase thus obtaining more and more éndepce.

! Erste und edelste Quelle der GeschichtsforschMiiigjgr [1807], 118).
2 Kindheitsethnographische Berichte (Steinlein []9981).



Until the beginning of the nineteenth century, thecourse about childhood did not take
place in children’s literature, but in pedagogiphlfosophical treatises and in literature for
adults. Starting from a sharp criticism of the itarian thinking of the Enlightenment,
especially of the philanthropic ideal of educatiorGermany, the foundations were laid for an
image of childhood that has influenced childrenisl @dult literature until the present. As a
countermovement to the Enlightenment, the Romamigvement was important for the
development of children’s literature for four reasothe creation of an image of childhood by
the early Romantics which was contrary to the ide#ahe Enlightenment; the classfication
of children’s literature by traditional genres Wtales, legends, nursery rhymes) during late
Romanticism, the replacement of the moral tale, civhiwas favoured during the
Enlightenment, fairy tales (both folktales and rhiy fairy tales) as the main genre of
Romantic children’s literature, and the constitntad new literary children’s characters. As a
result, the motifs of the “lively imaginative childlebhaft fantasiereiches Kind) and the
“strange child” (fremdes Kind) or “eternal childéwiges Kind) attain great significance.
These motifs found their prototypical expressiotkif.A. Hoffmann’s fairy tales for children
NufZknacker und Mausekodnijutcracker and Mouse King, 1816) abds fremde KindThe
Strange Child, 1817). In every respect the Romanttilcren’s literature holds an outstanding
position in Germany. Compared to the Romantic ceiit literature in other countries, it
unfolded relatively early, in the first two decadelsthe nineteenth century. In addition,
translated in other European languages it playetde@sive role in the development of

international children’s literature.

1. Pre-Romantic concepts of childhood

Before analyzing the Romantic image of childhoods@ven countries (Germany, England,
France, Denmark, Norway, Sweden, Russia) on thes lodselected children’s books, it is
helpful to explain the underlying aspects of tiage of childhood, which can be reduced by
and large to the ideas of the Enlightenment (egafig¢he ideas of John Locke, Jean-Jacques
Rousseau, and Johann Gottfried Herder) and to trkswwvritten by the Pre-Romantics and
early Romantics (William Blake, Jean Paul, Chardesnb, Novalis, Henrik Wergeland,
William Wordsworth). These authors created modélsnterpretations constitutive for the
philosophical, anthropological, aesthetic and etiacal discourses of childhood since the

end of the eighteenth century.



Although Rousseau argued kmile ou de I'éducatiofEmil, or on Education, 1762)
that “We do not know childhood”,and Novalis noted in hi§ragmente und Studien
(Fragments and Studies, 1799-1800): “Study of pegwg— children are still terrae
incognitae™ attempts were made during the age of Enlightenntentexamine the
phenomenon of childhood from pedagogical and pbpbgal points of view. The works of
John Locke, Jean-Jacques Rousseau and Johanngdattérder play a significant role. In
his treatiseSome Thoughts Concerning Educati@t93), John Locke emphasized the
importance of the child’s play and the child’s inredion respectively. With his claim to
combine instruction and diversion in children’sidture, Locke caused a paradigm shift.
Whereas Locke described the child as “wax, to beldsnl and fashioned as one pleases”
(325), Rousseau regarded it as “young planthe tension between these metaphors reveals
the ambivalence characteristic of the Romantic @ggr to childhood. To a greater extent
than Locke, Rousseau laid the foundations for theksy of William Blake, William
Wordsworth, and E.T.A. Hoffmann. His greatest aelieent consisted in drawing attention
to childhood as a period of life in which mankiredviery close to the natural state. In this
regard Rousseau’s main claim was that the childilshioe perceived as a being in itself and
not as a small adult. According to Rousseau, inmogevas the child’s essential quality.
Therefore, he came to the conclusion that childmmst be brought up as naturally as
possible. Because of his sceptical position towaaence and culture he disapproved of
books as means of education suitable for childBemks as reading matter were not allowed
until children were able to understand their conamd meaning. Books, by and large, were
anathema, aside from Daniel Defo&ebinson Cruso€1719), which taught self-sufficiency
and survival in the natural world. As for Rousselag,did not consider education possible
before the age of fourteen. Although Rousseau ttmrsed theraison d’étre of children’s
literature, his demands were pioneering for a nexdagogical literature for children
characterized by the idea of a model of developmfent result childhood was considered an
independent stage of life.

According to Rousseau the child is not importantaose it embodies the state of
mankind before the Fall, but because the childesgmts an ideal of humanity that deviates
from the Judeo-Christian doctrine of innate sin.tlhis sense Rousseau challenged the

traditions that viewed children as potential adudtisd presented a revolutionary, but simple

% Nous ne connaissons pas I'enfance (Rousseau J[13%?2

* Studium der Padagogik — Kinder sind noch terraednitae (Novalis [1960], Fragment No
146, 575).

® Jeune plant (Rousseau [1962], 246).



view that celebrated the natural tendencies oflbbibd. In addition, Rousseau maintains the
child’s natural innocence and kindness, which is\@aced by social institutions like family,
school, church, and state. This view of childhooglndupon the cult of the "noble savage*® in
the eighteenth century and was adopted by the RieearF-rom then on children were
regarded as unknown beings. Adults have to takarupbserver's position towards them in
order to fathom out their character. In England $8@au’s image of childhood exerted a great
influence on William Blake. In hiSongs of Innocend@789) andsongs of Experienq@794)

the idea of childhood as absolute innocence igdlWith the belief in the innate evil in
mankind — a combination which reveals Blake’s aral@mt attitude. In Blake’s view
innocence and experience represent two “Stateshef Human Soul” which have to
complement each other in order to attain intellalctnaturity. Blake’s concept of childhood
envisions three phases. Firstly, childhood presis¢df as a heavenly state (for example in
“The Echoing Green” and “Laughing Song”). Howevéris perspective is not suitable
according to the rules of human society. But evenstandpoint of experience is incomplete
since it does not offer any alternatives to thealsuiced rational worldview based on Thomas
Hobbes’ philosophy. Although the child must leavee tstate of innocence, its naive
perception establishes a vision of a better lifgressed for instance in Blake’s poem “Holy
Thursday”. Innocence and experience as points efvvare incomplete unless they
complement each other in “Imagination”.

At the beginning of the nineteenth century Joharottfeed Herder, Jean Paul,
Friedrich Schiller, and Johann Heinrich Pestaltraught about a turning point in pedagogy.
This is characterized by a break with the Enlightent's concept of education, which
focuses on the utility principle. In this regardhifler, in his essayUber naive und
sentimentalische Dichtun@Naive and Sentimental Poetry, 1795/96), descrthecthild as “a
lively representation to us of the ideal, not intless it is fulfilled, but as it is enjoined; hence
we are in no sense moved by the notion of its ggvand limitation, but rather by the
opposite: a notion of its pure and free strengts, integrity, its eternality®. The
representatives of a new humanist pedagogy putigdpemphasis to the child’'s human
education. This principle also applies to childeeliferature whose purpose no longer lies in
imparting vocational knowledge and moral instrusti@he contrast between pedagogical

convention on the one hand and aesthetic valu@@mwother, which played an important role

® Eine Vergegenwartigung des Ideals, nicht zwaretiglten, aber des aufgegebenen, und es
ist also keineswegs die Vorstellung seiner Bedikétit und Schranken, es ist ganz im
Gegenteil die Vorstellung seiner reinen und frei&maft, seiner Integritat, seiner
Unendlichkeit (Schiller [1993], 87).



in the evaluation of children’s literature, gaveyw® a pedagogical discussion about the
aesthetic autonomy of children’s books claimed abal/by Pestalozzi. The discovery of the
child’s intrinsic values also revealed its spesiate of mind, whose active centre is marked
by imagination. In hisPalmblatter (Palm Leaves, 1786), Herder addressed the issue of
adequate reading matter for children and recomntetigestories from\ Thousand and One
Nights because they stimulate the child’s imaginatiod mmpart a sense of poetry. lduna
oder der Apfel der Verjingundlduna, or the Apple of Rejuvenation, 1796), Herde
commented on the child’s fondness for magical iestd and foreign atmosphere: “A child
never feels happier, as when it imagines and isvetrange situations and peopleThis
thesis is more comprehensible against the backdrainHerder’s philosophy of history,
which assumes a relationship between childhood“anental tales”; such tales are seen as
works from a historical period that is interpretesithe childhood phase of mankind. Since the
child’s imagination must be turned toward good aathle things, literary works from this
early period seem to be more suitable than thespidad fables or moral verses for children
common during the Enlightenment.

Herder obtained his image of childhood from thepsiged analogy of ontogenesis and
phylogenesis by comparing the individual's stagedevelopment with the course of human
history. Therefore, Herder rejected Rousseau’stifilgation of childhood and the state of
nature in favour of the child’s close relation to archaic state of mankind. Whereas the
representatives of the Enlightenment defined chbitdh as a mainly forward-looking
transitional period that reaches its goal in adwdth considering, as John Locke did, the
child’s mind a “tabula rasa”, Herder regarded thédcas a complete human being from the
beginning. For the first time, the small child beeathe centre of attention: All specific
abilities already exist as innate talents and nyereded activation. Whereas Rousseau
assumed that these abilities develop naturally omithany help, Herder emphasized the
parents’ function as educators. With their assi#ahe child will be acquainted with human
language and the emotional world. Since the clsldistinguished by enthusiasm, imitative
instinct, trustfulness, confiding nature and obede its personality can easily be moulded.
Because of its spontaneous imagination the chitghén to music, dance and poetry. Herder’'s
conception of the child as gifted with linguistadénts and lively imagination was adopted by

the Romantics for their own idea of the child astmal personality.

" Ein Kind fuhlt sich nie gliicklicher, als wenn ewmdginiert und sich sogar in fremde
Situationen und Persondichtet (Herder [1883], 485).



2. Early Romantic images of childhood

In the following section | will concentrate on tharious aspects that characterize the
Romantic image of childhood, in particular its proky to nature and more direct
relationship to transcendence. All other Romansigeats can be deduced from these ideas.
The complex of proximity to nature involves qua&gilike naivety, respect towards creation,
vitality, but also savagery and sensuality, whichrevdisliked by society. Proximity to
transcendence gives rise to qualities like cregtiviinagination and contemplation, but it also
entails rather tragic motifs, such as isolatiomgiog, melancholy and premonition of death.
Because of its association with an immediate egpeg of nature and contact with the divine
the Romantics ascribed to the child a role as nedidhe child is provided with ingenious
gualities like comprehension, intuition and papation in divine knowledge. These abilities
distinguish a large number of literary child chaeas after Goethe’s Mignon. The early
Romantic interest in childhood began with a shaicism of enlightened rationalism and the
rejection of utilitarianism which was disparagedaatutile accumulation of knowledge and
pseudo-erudition. For this reason the child’s yemyrfor magic, love and religion was
ignored in the Enlightenment. But education haseogeared to the child’s nature, as Jean
Paul claims in_evana oder Erziehlehr@_evana, or Doctrine of Education, 1814). The cahil
should represent a “revolt against the spirit & ttmes”® Jean Paul and other Romantics
acknowledged the child’s individuality and autonoryd emphasized its intrinsic values.
Exactly this acknowledgement is an important coadit for the early-Romantic
transformation of their image of childhood into gthof ideal mankind. Jean Paul’'s works
already indicated a cult of childhood, which linkaa anthropological level of reflection with
a metaphysical level of reflection. Thus the Rontantevered the child as the embodiment of
a “divinity in man”.

Behind the connection of nature and transcenderscea gorominent quality of
childhood, the idea of a specific Romantic viewadfis concealed. Romantic child characters
often adopt the function of a genius of poetry dr b this case the interest in childhood
paved the way for projections and longings by prteting childhood as the “other” in
contrast to adulthood. Following Neo-Platonic mgetimages of childhood, the Romantics

considered the child’s existential state of mindb&® of absolute perfection and original

8 Erhebung tiber den Zeitgeist (Jean Paul [1937]).567



integrity. Novalis had posited: “Where there aréddrkn, there is a golden age€”In the spirit

of early-Romantic philosophy Novalis regarded théddcas a symbol of hope quite close to
the Divine and betokening a past (but also futimepan state, in which man lived (or will
live) in harmony with nature. The idea of the GoldAge, in connection with the
philosophical paradigm of a triadic progressiontural state — social alienation — future
expectation, assigns a double function to the chddrepresentative of a past and also as
prophet of a future Golden Age. Schiller had alyeidlicated the child‘s messianic function
in his famous statement: “They are what we werey tare what we want to be agaifi”.
Fulfilment in God is thus the first und original ajity of the child: It is distinguished by
natural purity, moral kindness, sense of virtueautg and truth. The child’s distance from
society corresponds with its proximity to natur@eTchild experiences infinity in nature and
to this — as a reflection of the divine — its lamgis directed. This inclination to the animation
of nature is connected with the spontaneity ofdhiéd’s imagination, which, like reason, is
an organ of the divine to be found in man. Sin@soa normally awakes late, imagination
exerts an almost unlimited influence on childremagination enables the child to animate
things, to imagine transcendence and to integhagset experiences into its daily routine. This
ability destines the child to represent a poetiadpeT his ability destines the child to represent
a poetic being: It becomes the prototype of the.pdecording to the Romantics, the child’'s
divinity gets lost when the naivety of the childensciousness is destroyed by the emergence
of reason.

The range of the Romantic images of childhood vwaspemented by Wordsworth’s
ode Intimations of Immortality from Recollections of Early Childhodd807) and his
autobiographical story in verse, tReclude(1850), in which Rousseau’s concept of the ,child
of nature” became the focus of attention againséhgeorks expressed an intensive feeling of
the irretrievable loss of childhood and thus causea@vision of early-Romantic ideas. The
English tradition suggested a distinction betwela thild as a signifier for a childlike
apprehension of the world, and the recollectiongnofocence, so familiar to readers of
Wordsworth. The hope of the adults’ return to actsel higher childhood® expressed by
Novalis in his Fragment No 480 is not possible aogen The relations between these
gualities and a special stage of life lead Wordsiwvand numerous other representatives of

the late Romantics to demand that the child shbelgrotected from dangers, but also to a

® Wo Kinder sind, da ist ein goldenes Zeitalter (blés/[1960], Fragment No 96, 456).
19 Sje sind, was wir waren, sie sind, was wir wiederden wollen (Schiller [1993], 695).
1 Zweyte hohern Kindheit (Novalis [1960], vol. IB45).



sentimental view of childhood as a lost paradishiciv could only be brought back by
memory.

Nevertheless, the Romantic discussion about tHd’shimportance always deals with the
nature of mankind. The reference to the child seeepoint out that the child has a soul,
dreams, an unconsciousness, imagination, religih @roximity to nature, a closeness
withheld from mankind by the Enlightenment. Therefaa topical potential is inherent in the
Romantic discourse on childhood. Childhood is derpfor freedom from duties and work;
these are contrasted with the child’s pure play iémdievotion to the moment. Within the
scope of an aesthetic movement which aims at atitpp&tion of the world”, the Romantics
stylize childhood to a literary and historical-gtsbphical cipher of high symbolic value. In a
next step they transform childhood into a sentiralemityth without any reference to the social

reality of a child’s life.

3. The central position of the fairy tale in Romardigldren’s literature

Accordingly the early Romantic discourse on theldchioes not take place in children’s
literature at all, as a children’s literature prihadedicated to children was not considered
necessary. The Romantics argue that children girbade a suitable reading matter in folk
poetry. The philanthropic attempt to establish dagegy of imagination was taken up and
modified by the late Romantics. The refusal ofitatilan purposes and the revaluation of both
imagination and the world of sense paradoxicalpdl¢o the withdrawal of the process of
independence for children’s literature. Childhoodl draditional poetry (folktale, folk song,
legend, and myth) were related to each other motess in accordance with Herder’s ideas
about ontogenesis and phylogenesis. According teaM® considerations concerning the
special affinity between the child’s philosophylik¢ and the fairy tale as “confessions of a
true synthetic child, an ideal chiff'the fairy tale was favoured as suitable readingen#or
children. In addition, where childhood was consedeto be a state of heightened sensitivity
to all things spiritual, rather than something todgrown out of and improved upon, then the
fairy tale also attracted those who wished to recafe the child-sensitivity in themselves. For
the first time the Romantics laid special emphasisthe demand for the child’s aesthetic-
literary education. In late Romanticism, this résdilin a tendency to submit folk poetry to
pedagogical claims. Going back to Herder's concémthildhood, the German poets Achim

12 Bekenntnisse eines wahrhaften, synthetischen Kirelaes idealischen Kindes (Novalis
[1960], Fragment Na34, vol. lIl, 281).



von Arnim and Clemens Brentano, who edited theettw@umeDes Knaben Wunderhorn
(The Boy's Magic Horn, 1805-1808), containing anpepdix with children’'s songs,
maintained that the orally transmitted songs angnds for children represent an adequate
literary form especially for small children. Howeyeheir postulate that orally transmitted
forms should be gently revised in order to satiafiistic demands was rejected by the
brothers Jakob and Wilhelm Grimm. In the first muhit of Kinder- und Hausmaéarchen
(Children’s and Household Tales, 1812) the Grimiagned to record folk poetry faithfully
without any revision. But the increasing successhef fairy tale collection as a children’s
book prompted the Grimms to make various changdatén editions, as they filled out gaps
in the text, compiled different versions and addsthe fairy tales stylistically. The Grimms
created a purportedly special children’s tone,imistished by contamination, direct speech,
addition of traditional sayings and a tense shdtf present into imperfect. The Grimms thus
helped to establish the folktale as a pedagogicalgvant reading matter for children. The
rewriting of theKinder- und Hausmarcheas a “book of education”, as it was termed in the
preface to the last edition, formed the basisdgitimatizing the functionalization of the fairy
tale as a didactically important genre for children

This image of childhood only took up certain aspeiitthe Romantic discourse and
already anticipated features of Biedermeier chiltdrditerature. But its pioneering vitality
waned, because the discussion about the analoggedetchildhood as stage of life and orally
transmitted folk literature caused a recalling ofues like simplicity, purity, proximity to
nature and religious awe, which were ascribed botthe simple people and the child. All
passages not corresponding to this ideal — likéiceomntent, ironic comments, and social
criticism — were eliminated or reduced in order twidestroy the image of a light-hearted
idyll of childhood.

The activity of collecting fairy tales and othetkiditerature, initiated by the brothers
Grimm, encouraged collectors and scientists in atnmal European countries to publish
popular folktales which were adapted to the childtellectual grasp, such as the collections
of George Stephens/Gunnar Olof Hyltén-Cavallidgenska folksagor och afvenf@wedish
Folk Legends and Adventures, 1844-1849), Friedi#inhold Kreutzwald:Eestirahwa
Enemuistesed jutu@Old Tales of the Estonian People, 1866), Svendn@wig: Danske
Folkeeventy(Danish Fairy Tales, 1876-78), Fernan Caball&uwentos, oraciones y adivinas
refranes populares infantilg§ ales, Prayers, Riddles and Popular Childrentssénbs, 1877)
and Joseph Jacolisnglish Fairy Taleq1890-93). Even outside Europe many scientists and

writers were stimulated by the success of the Grsriimder- und HausmarchefChildren’s



and Household Tales) to record folktales handedndovally. Thus Silvio Romero edited
Cuentos popularedo Brasil (Brazilian Folk Tales, 1885), Sazanami lwaha mi#dNihon
Mukashibanash{Japanese Fairy Tales, 1894-96) and Richard Gtaleeted folktales from
the Appalachian mountains féhe Jack Tale§1943).

An outstanding example is the fairy tale collectidorske FolkeeventyfNorwegian
Folktales, 1841-44) by Peter Christen Asbjgrnsesh Jargen Moe. A selection intended for
the youth with the titleNor, ein billedbog for den norske ungddiorth, a Picturebook for
the Norwegian Youth, 1835) had already been pubtistome years earlier. At first, the
editors adjusted to the Romantics Adam Oehlensehléapnd Ludwig Tieck, as they
interpreted the folktale merely as a subject mdtietheir own poetical creation. However,
over the years the€hildren’s and Household Talesvhich were translated in parts by
Asbjgrnsen into Norwegian, exerted more and mditadnce on their fairy tale conception.
From now on they considered folktales as cultursielical documents reflecting an early
phase of Norwegian national literature und havingeguivalent in childhood as a stage of
life. Beside the achievement of putting orally samtted folktales down in writing, thus
rescuing them from oblivion, the editors renderedstanding services to the revival of
Norwegian as written language by the careful Iitgreevision of the folktales and the
blending of the predominant Danish language withnidgian dialects. Together with the
literary endeavours of the Norwegian Romantics (i#ewergeland) their work contributed
to the development of national identity.

In Russia the folktale collectors Aleksandr AfaresyNarodnye russkie skazki
Russian Fairy Tales, 1855-66) and Ivan Khudyakéglikorusskie skazk+ Russian Fairy
Tales, 1860) rendered a great service to the @thiic of folktales. These often were revised
in later editions in order to adapt them for clellr Even the authors Petr Ershov and
Aleksandr Pushkin took up popular folktales. Nelveldss, they wrote their versions in verse
and thus established the tradition of the rhymed feale in Russia. By the synthesis of
folktale and fairy tale, Pushkin and Ershov creaethe same time a new genre in children’s
literature, refraining from moral comments and aggms. From the Russian folktales they
adopted the realistic description of the day-to-lif@yin villages or towns. The combination
of fairy tale-like vagueness and concrete represemt of places, typical of the Russian

folktale turned up again in their works. In contressthese models Ershovinek-gorbunek

(The Little Hunchbacked Horse, 1834) and PushKiity tale poemSkazka oCare Saltane

(The Tale of Tsar Saltan, 1838kazka o rybake i rybK@&he Tale of the Fisherman and the
Fish, 1833) andZolotoj petusok(The Golden Cockerel, 1834) predominantly represen



critigue of contemporary society. For this reasathbauthors came into conflict with the
tsarist censorship. Ershov’s fairy tale was considly abridged because of its anti-
monarchist tendency and the siding with the sinflasian folk. It was published in extracts
in a literary journal in 1834; a complete editioasiedited two years later. The connection of
folktale and fairy tale as a typical feature of fhagoular French “conte de fée” also affected
Nouveaus contes de fédsew Fairy Tales, 1857) by Sophie Comtesse deiS@dwse image

of childhood was obviously influenced by French Roticism.

All collectors of folktales and legends which coulie ascribed to European
Romanticism share the view that the orally handedrdfolk literature represents the only
suitable reading matter for children. This sanammneading matter was both confronted with
the rejected children’s literature of the Enlighteant and the non-sanctioned light fiction for
children and youth. This light fiction gained gre&ceptance on account of the expanding
book market since the end of the eighteenth cersndywas not influenced by the Romantic
discourse.

Nevertheless, in the first half of the nineteenimtary many children’s books
contained traits of the early Romantic image ofditood. Above all this was the case with
the small amount of genuine Romantic children’sksodut also with many children’s books
which could not be ascribed to Romanticism, simegrtauthors merely adopted and partially
even trivialized elements of Romantic ideas. Thetrdoution of the fairy tale to Romantic
children’s literature is considerable: In Germahg fairy tales of Ludwig Tieck, E.T.A.
Hoffmann and Clemens Brentano should be mentionrstt However, because of their
complexity, these fairy tales, intended for childrevere ascribed to adult literature by literary
historians and literary critics until the 1980s.

The two-volume collectionKinder-Mahrchen (Fairy Tales for Children, 1816-17),
containing fairy tales by Carl Wilhelm Contessaig@irich de la Motte Fouqué and E.T.A.
Hoffmann, played an important part. As a result R@mantic fairy tale for children was
chronologically ahead of the folktale in Germanyce the folktale was declared as suitable
reading matter for children only in the secondiedibf theChildren’s and Household Tales
(1819) by the brothers Grimm. That the traditiontttd Romantic fairy tale for children did
not break off at all upon the publication of theran’s collection is evident from the fairy
tales written by Hans Christian Andersen, Clemerentno, Wilhelm Hauff, John Ruskin,
George Sand, and Zachris Topelius.



4. Constitution of new literary child characters

The literary child characters in Romantic fairyetalare distinguished by a certain variety.
Beside the motifs of the “lively imaginative childind of the “strange child” (or “eternal
child”) one also finds child characters who sligoirthe role of an outsider or serve as a
satirical portrayal of the enlightened ideal of Idhood. The latter type is generally
represented by minor characters, such as the bobileer and sister, Adelgund and Hermann
von Brakel, in E.T.A. Hoffmann'®as fremde KindThe Strange Child). Above all it is
surprising that, contrary to all expectations, daly Romantic model of the divine child,
living in accord with nature and not affected bgiabdemands, is found extremely rarely in
Romantic children’s literature. A typical work fan idyllic representation of childhood is the
Norwegian storyLille Alvilde (Little Alvilde, 1829) by Maurits Hansen, which svaresented
as a classic text in reading books. Four-year-oldlde is characterized as a pious girl,
endowed with traits of an innocent angel. She mdnezsy out in the open and is not afraid of
wild animals, which become tame and friendly tovgandr. The modernity of this story is not
the result of the homogeneous, almost sentimentage of childhood, but of the strict
concentration on the child’s perspective and ofrtheative technique, which is distinguished
by a simple linguistic style and an imitation o&bstorytelling.

Clemens Brentano’s fairy tateockel, Hinkel und Gackelef@ooster, Hen and Little
Cluck, written in 1805/06, published in 1846/47dawilliam Roscoe’s “papillonadeThe
Butterfly’s Ball (1807) hold a special position. Roscoe attribufeitdlike qualities such as
taking joy in pure play and little pleasures likending feasts, disguises and giving delicacies
to animals. The identification of small animals addildren is emphasized both by the
frontispiece (a boy invites a group of childrerctome into the garden) and by the illustrations
presenting animals as human figures. In Brentafarg tale human and animal existence is
mixed up, symbolically expressed by the animal-liieenes of the three major characters,
which have human shape but occasionally act likash&he Christian interpretation,
disclosed by several allusions to the Bible, amalges with the fairy tale level and
represents the human development from loss andratisin of the heavenly state. The
action’s wave-like movement (interplay of statestosery and states of happiness) and the
chronological linkage of incidents occurring atfelient times suggest that a development
does not really happen. On the contrary, the sdlemonstrates the eternal recurrence of the
same. The influence of the Romantic image of cloitathis shown both in the characterization

of Little Cluck and the endeavour to regain theveady state of childhood, as well as in the



last scene when all figures present change intdrehmi sitting on a meadow and listening to a
fairy tale told by Rooster. The poet has also ckdrgto a child and sits right in their midst.

In his fairy taleNufRknacker und Mausekon(®utcracker and Mouse King, 1816),
written for children, E.T.A. Hoffmann tried to undb the inside world of a“lively
imaginative” child. Hoffmann radicalized the late#Rantic pattern of the “dualistic fairy
tale”, which already hinted at the dualism betwe®gical and empirical events in fairy tales.
He thus created with his works a new type of fé&g characterized as “realistic fairy tafé”,
assessed by many literary scholars as a precursaodern fantastic children’s literature. The
action is no longer shifted to an uncertain plaog, allows access to the daily routine of
children from the urban upper middle class at tbgiftning of the nineteenth century. The
child’s world of play is described in detail, as feamily life and the parents’ educational
measures. The representation of daily life is ajednaccording to the laws of modern
psychological realism which, strictly speaking, lexies the magical. The tale focuses on a
seven-year-old girl, Marie Stahlbaum, as she braondseasingly over her imagination and
nightmares, thereby alienating from her own famier parents embody the principle of
enlightened reason, whereas the girl gains expmiarich gives her access to another level
of reality. The clash between experience of readit/d experience of wonder becomes
ambiguous; it can be interpreted as dream, illysieality or a crisis of consciousness. Both
approaches to experience happen in the girl's imwetd, thus mirroring a mental conflict.
Since her parents express doubts regarding thafuméss of Marie's experience and
disapprove of her superstition, the girl is depedsky a sense of increasing isolation which
cannot even be overcome by her godfather DroR3etmidee is the only adult psychological
parent who shows any understanding for her sitnaiwen the narrator seemingly stands by
Marie, but on closer examination he points to therys ambiguous state, which is
counterbalanced by childlike and adult point ofaié&rom the adult’s point of view the fairy
tale reveals itself as a gloomy story of diseasenfthe child’s point of view the story
changes into an optimistic fairy tale. This ambigus also shown in the last scene. The
marriage and the retreat into a gingerbread cowaryeither be interpreted as a euphemism
for a delusion or as a cheerful fairy tale ending.

With this pessimistic view of the dangers to whititiely imaginative” children are
exposed on account of their parents’ lack of utdading, Hoffmann created an image of
childhood which is in radical contrast to the preafantic utopias of childhood. The crucial

novelty of Hoffmann’s literary discourse consisté taking the child’s perception and

13 Wirklichkeitsmarchen (Thalmann [1952)).



imagination seriously, thus denying its interpretatas abnormal behaviour in the sense of
enlightened middle class reason. In this fairy &leew literary poetics of the strange and
uncanny in connection with the hardly known dimensiof the child’s imagination is
developed. This concept is diametrically opposeth&predominant pedagogical-rhetorical
aesthetics of contemporary children’s literaturéjol struggles against the presentation of
horrors and magical events in reading matter faldam. Literary critics disapproved of
Hoffmann‘s work because of its strangely disturbiegresentation of the child’s inner life. In
addition, they denied th&tul3knacker und Mausekdnigas a fairy tale for children, since the
intended readership would not be able to understla@aomplicated narrative structure and
the ambivalent ending.

Hoffmann integrated this fairy tale into his fouslyume collection Die
Serapionsbrider(The Serapion Brethren, 1819-21) and tried to ardor its status as
children’s literature in the frame story: “In my segvation it is generally a great
misunderstanding to believe that lively imaginatoleldren, about whom we are talking, are
satisfied with shallow drivel often presented agyfdale. Oh! They probably demand
something better, and it is astonishing, with whiacision and liveliness they grasp some
things, which totally escape many a very intelligither. Learn this and have respedf!”.
Hoffmann expressed a poetics of the fairy taleclntdren that aims at the transgression of
the border between children’s literature and adlitdtature, thus anticipating ideas of the
twentieth century. Even if Hoffmann admits, con@egnthis “fairy tale for big and small
children”, that children cannot fully grasp the éypf character and its meaning down to the
last detail, he concedes them an access to thig #tanks to their imagination, which
probably even exceeds the understanding of an ashdier. Accordingly, the child, with his
ascribed proximity to poetry and magic, servesrasxample for the adult. Behind these ideas
Hoffmann’s concept of an ideal childhood is revdale childhood that is not bound to the
biologically determined stage of life, but can begerved as infinite possibility in the mind.
The “serapiontical principle” also applies Mul3knacker und Mausekonid@his principle
means that the higher reality, commonly regardednasiness, emerges from the poet’s
visionary power. However, the fantastic world ofagmation is not allowed to break free, but

has to be in contact with reality.

14 Es ist [...] Uberhaupt meines Bediinkens ein gro®®m, wenn man glaubt, daR lebhaft
fantasiereiche Kinder, von denen hier nur die Rede kann, sich mit inhaltsleeren Faseleien,
wie sie oft unter dem Namen Marchen vorkomen, bggniEi — sie verlangen wohl was
Besseres, und es ist zum Erstaunen, wie richti@ Mbendig sie manches im Geiste



NulRknacker und Mausekonigas been translated into almost all European ke
and influenced the development of Romantic childréterature in England, France, Sweden
and Russia for a long time. In Germany, by contrére was no reaction to this work in
children’s literature during the nineteenth centwwgly Erich Kastner picked up the thread
with his fantastic children’s novéder 35. Mai oder Konrad reitet in die Stidsgkhe 3%
May or Konrad rides to the South Sea, 1931), opmeranintertextual dialogue with
Hoffmann’s fairy tale in the twentieth century.

In his early fairy tales, the Danish author Hansi€ltan Andersen referred above all
to Hoffmann’s image of childhood. Numerous commepegts can be found, for instance in
Den lilla Idas Blomster(Little Ida’s Flowers, 1835) anNul3knacker und Mausekdnilj is
left open whether the nocturnal adventure of thedhei class girl Ida, who is informed about
the true nature of the wilted flowers and is alldwe participate with her doll Sophie in a
festive flower ball in her parents’ living room,asdream or reality. In contrast to Hoffmann’s
model Andersen’s fairy tale lacks the sense ofesiness and threat. Andersen describes an
idyllic childhood und takes the edge off the chsld@mbivalent experience such as found in
Hoffmann’s Marie Stahlbaum. AnderserEsentyr, fortalte for bgrr(Fairy Tales, Told for
Children, 1835-48) achieved fame because of thesth&tic sense of childhood. The author
presents not only the child's immediate surrounslimistinguished by an exact description of
places and landscapes, but also imitates the |lgegaathe child. Furthermore, Andersen
consciously adopts the child’s point of view by nmgvsmall ordinary things into the centre
of the story. In these “fairy tales of things” imayate things like toys or household articles
(which carry childlike qualities) dominate the acti The allegorical fairy tale
Sneedronninger{The Snow Queen), which is distinguished by afgkicombination of
realistic and fantastic events, stands out becafisés composition. This work is often
classified along with Hoffmann’s fairy tale as theecursor of fantastic children’s literature.
Andersen succeeded in reconciling his deistic weitdv with the Romantic construction of
childhood. After many trials the selfless love bétgirl Gerda overcomes the Snow Queen,
regarded as the personification of abstract reaso liberates the boy Kay from her magic
spell. Both children become more mature and evaostl adult through their experience, but
in their hearts they are still children und presechildlike qualities such as faith in God, a

love of nature and an inclination to art. The faigte’s philosophical expressiveness is

auffassen, das manchem grundgescheuten Papa bardigeht. Erfahrt es und habt Respek!
(Hoffmann [1999], 306).



enhanced by setting the action into the narratonisiediate present with the last sentence
“And it was summer, warm, wonderful summét”.

Inspired by Andersen, the Swedish-speaking autlohiés Topelius, who is regarded
as the founder of Finnish-Swedish children’s litera, addressed Hoffmann’s fairy tale
poetics. The first result was his fairy tale cdiles Sagor(Fairy Tales, 1847), but Topelius
indicates his own poetical view only in the prefécdis eight-volume anthologyéasning for
Barn (Reading Matter for Children, 1865-96). He expeelsa programme of an aesthetic
poetry for children, combining Romantic ideas ofldfood, especially Hoffmann’s concept
of the “lively imaginative child”, with an anthropmwrphological view and he proposed a
pedagogics concentrated on the child’s angle.

In Russia Antonij Pogorelskij, who was a renownggegt in German Romantics and

highly appreciated E.T.A. Hoffmann’s works, carried where the Romantics has left off

with his fairy tale for childrenCernaja kuriza, ili podsemnyje Sitefihe Black Hen, or the

Underground People, 1829). As in HoffmanmMl3knacker und Mausekonig lonely,
sensitive child, who often daydreams and is mistsided by the adults, is the focus of
attention. In this story it is not clear at all viner the fantastic incidents happen in reality or
whether they should be interpreted as dreams. Aihgg which the main character Aljosha
gets from fantastic figures contribute to the readencertainty. Although a connection to a
story of disease is established (where the faotastidents are hints to the child’'s madness),
Pogorelskij decided against an open ending. He otord to the contemporary literary
conventions by making the loss of the child’s wasfddreams and imagination the subject of
discussion on the one hand, and by presenting iWdjechange into a self-confident boy who
has both feet firmly on the ground on the othere Toiss of the world of imagination is
accompanied by a melancholic atmosphere alreadyatedl at the beginning, as the narrator
wistfully describes in the introduction the looktbg city centre and suburbs of St. Petersburg
in the early nineteenth century and complains abiwitoss of familiar places of his youth.
The tendency to take over themes and motifs fiufSknacker und Mausekonilgut
also to reduce the ambivalent meaning and to preseminambiguous harmonious solution
instead of an open ending, characterized almogicasi-Romantic fairy tales. Typical works
are the Swedish children’s classitle Viggs aventyr pa julafto(Little Vigg's Adventures on
Christmas Eve, 1875) by Victor Rydberg, the famtashildren’s novelThe Cuckoo Clock
(1877) by Mary Louisa Molesworth okc’histoire d'un casse-noisett¢The Story of a

Nutcracker, 1845) by Alexandre Dumas. Until recgnthany scholars have mistakenly

15 0g det var sommer, den varme, velsignede sommetesen [1995], 253).



classified Dumas’ fairy tale as a faithful tranglatof Hoffmann’s story. However, because of
its adaptation to the upper middle class milie&riance, the shift from a realistic to a magical
frame narrative, the reduction of the grotesques thtegrated moral comments, the
adjustment to the tradition of the French fairyetand the revised ending;histoire d’'un
casse-noisettgoes far beyond a mere translation. In comparisorloffmann’s original,
Dumas’ adaptation turns out to be a step backveerddumas adapted his image of childhood
to contemporary pedagogical demands. The fallaay ltbth fairy tales are identical is one
reason why the modernity of Hofmann’s works is usdgémated.

There was no reaction to the idea of the role ef‘lively imaginative child” as a
victim in fantastic children’s literature for a vidj except in realistic Romantic children’s
literature, for instance in the short story coli@cti Brgnden og i Kjeerngin the Well and in
the Lake, 1851) written by the Norwegian authorgdarMoe. The six stories describe the
adventures of the siblings Beate and Viggo, whoesgnt the same qualities as Marie and
Fritz Stahlbaum inNulRknacker und Mausekonighe book’s title refers to two dramatic
events: Beate falls into the well and is saved fdymwning by holding on to her doll (which
is as important to her as the nutcracker is to #M&tahlbaum) at the well's edge; Viggo
breaks through the frozen surface of the lake duda-skating and is saved by his dog. Some
analogies are obvious: Beate’s and Viggo’s beisgued by their best friends (doll, dog) and
the place of danger (well, lake). The collectionstiries is determined by a contrast of two
literary movements. Whereas the stories about Beate influenced by the Romantic
movement, the stories about Viggo display featwkdNaturalism. Beate experiences a
discrepancy between her hopes and reality andlyfirsdle resigns herself to this. This
development is particularly evident in “Den flydend” (The Flying Island). At first sight an
idyll is represented, characterized by innoceny plad daydreams. However, Beate disturbs
the peacefulness of nature because of her inatter@ss. Her feeling of guilt is confirmed by
the loss of her doll and by the fact that her faenishes her. Beate submits to the social
demands and gradually falls into the role of aimicHer brother, however, who has both feet
firmly on the ground and vigorously takes the atitre, has a great future. Although Moe
clearly demonstrates his sympathy for the femaleradter, he already indicates a certain
scepticism towards the self-assertion of the Roinamiage of childhood.

Romantic concepts of childhood also come to lightJules Michelet'sMémorial
(Memorial, 1820-22) and in Alphonse Daudel's petit chosgThe Small Thing, 1865).
Although both works were not initially intended fohildren at first, they eventually gained

acceptance as children’s reading matter. Michelit®biography was revised by his widow



after his death and published as a children’s beitk the title Ma JeunesséMy Youth,
1875). The abridgements and revisions resulted iovarly simplistic version, which reminds
us of the Romantic myth of childhood. In favourtbé predominant pedagogical function
ironic passages were eliminated in order to empbatsie main character's exemplariness.
Despite this apologetic tendency, Michelet's autgbaphy remained a realistic and moving
representation of a child’s physical and psychaalgsufferings. For this reason the novel can
be assigned to the literary motif of the child amiaunderstood victim of society, established
by E.T.A. Hoffmann. This pattern is even more exidae Daudet’s autobiographical nouss
petit chose In this work the main character is not assigneg@raper name. With the
deprecating term “small thing” he is deprived bothis individuality and of his gender (in
order to conceal from the reader for a long timet the story is about a boy). The uneasy,
claustrophobic atmosphere and the adults’ lack rafesstanding for the child’s interests
contribute to the novel's gloomy mood. Due to itedernity and radical views, which were
unrivalled during that time, the work is seen aatinuation of Hoffmann’s late-Romantic

concept of childhood, as expressedNunmiknacker und Mausekdnig

5. “Strange children” in children’s literature

Another pioneering fairy tale for childredas fremde KindThe Strange Child, 1817), was
also written by E.T.A. Hoffmann. Although the matif the strange child already appeared in
Goethe’sWilhelm Meisters Lehrjahr@Vilhelm Meister's Apprenticeship, 1795/96), Nasgal
Die Lehrlinge zu SaiéThe Disciples of Sais, 1802) and Ludwig TiedRie Elfen(The Elves,
1812), it was Hoffmann who realized this significamotif in its complexity and thus added a
new facet to the Romantic image of childhood. Thange child is unusual for several
reasons: the mysterious background (the strandd chimes from the kingdom of fairies,
which is not commonly accessible to people), tmailfasituation (it has lost its father) and its
loneliness. In addition, the strange child has pheable magic abilities: It can fly and
understand the language of nature. As for its lo@kace of the sweetest child brightly
illuminated by the sun®f it gets close to the tradition of the Romantic igenwhich is
emphasized by its voice, resounding like music, anthe ability to fly. Further clues involve
the peculiar details concerning its age and narhe.strange child has no proper name and is
addressed either as “strange child” or “dear chilss it originates from a fairy queen, it is

16 Das von der Sonne hell erleuchtete holde Antkz lieblichsten Kindes (Hoffmann [1987],
166).



even immortal and ageless. Furthermore, a divisitlmthree areas of life catches the reader’s
eye: the strange child’s sanctuary, the immediateoandings and the distant hostile world.
The contrast between education and play is alsmactaistic of this motif. The strange child
never goes to school. The mechanical learning hodc which suppresses the child’s
imagination, opposes the play in the strange chikfinctuary. Its enemy, therefore, is a
teacher. The strange child is at the mercy of MagiEinte (i.e. Master Ink, also known as the
gnome king Pepser). So the strange child is onllgsioa course with society’s rules. In
Hoffmann’s fairy tale an attempt is made to artatelthe opposition between childhood and
adulthood the subject of discussion. Beside theatifes the relationship between the strange
child and his playmates is decisive. This meetiomes about when the siblings Felix and
Christlieb are bored and long for a friend. Howeware interesting aspect of the motif “the
strange child” is the observation that most of ¢hédd figures embodying this type have an
ambiguous sex or may be perceived as differenty evatradictory in terms of their sex by
other characters in the text. The strange chilgisearance is described just at the moment
when it meets its new playmates for the first tifileis description is based on the playmates’
point of view. The naming and first description erthe the strange child’s gender neutrality
in Hoffmann’s Das fremde Kind However, the brother and sister obviously peediv
different ways. This state of affairs is disclosgben both are asked by their parents to
describe the strange child and they begin to quatveut its looks. At this moment the
strange child loses its status of gender neutraithereas Felix portrays it as a boy with
green garment and a huntsman’s equipment, ChhstBpresents it as a girl with a dress
made of roses who is fond of dolls (171). From #iglings’ gender perspectives, the
supposed bisexuality of the strange child is reaakdFelix and Christlieb are not aware of the
discrepancy in their statements, because at thenmesting they call it “princess” (Christlieb)
and “prince” (Felix), respectively. It is interesi that neither the neutral term “child” nor the
contradictory gender perspectives is denied bystrange child. On the contrary, when asked
whether it is a princess or a prince, it answeessiblings “certainly’ Whereas Felix and
Christlieb are determined by their gender, thengfeachild transgresses the borders marked
by gender.

From a narratological point of view, two levels génder perspective must be
differentiated: the gender marking carried out bg tharrator and the gender marking
established by the observer appearing in the Tdd.narrator describes the strange child as a

7 Allerdings (Hoffmann [1987], 176).



gender neutral character, but in the siblings’ pecsive it gets an ambiguous gender status,
because Christlieb takes it to be a girl, whilebEglterprets it as a boy. This ambivalence is
supported by the strange child’s approving reactiowiew of this fact one could assume that
the strange child represents a Romantic genius avleogin is of subjective character. It
implies both the male and the female sex and thesepts for the siblings a reflection of their
own sex. Against this background the strange chit@nder neutrality, a Romantic ideal of
childhood appears to be represented, which lea@dsréversal of the binary gender pattern.
The strange child embodies a sexless being, ad“g®x” equivalent to the neuter gender.
According to this premise Hoffmann’s fairy tale daminterpreted as an attempt to achieve in
literature a symbiosis of female and male sex itdbbod. In this case the symbiosis is not
realized by androgyny, which is often found in aditérature, but by gender neutrality.

These gender perspectives, and the resultantvigtatoncerning the strange child’s
gender marking, explains the melancholic endinthefstory. It is a characteristic feature of
the strange child that it cannot grow up. Wherdas playmates cross the threshold of
childhood and become conscious of growing olde,dtnange child remains in the stage of
eternal childhood. This state occasionally enatiiedriends to preserve their own childhood
by the recollection of the strange child. But thrarsge child’s refusal to grow up involves an
increasing detachment from the playmates. Afteir thieal separation, it is delivered to a
state of growing isolation. In Hoffmann’s fairy ¢athe siblings and the strange child must
separate, but Felix and Christlieb know for surat titney will be able to recall the strange
child in dreams. Whereas the strange child becastanged from ordinary children by its
release from time and its immortality in childrefiterature, the respective characters in adult
literature are snatched from their friends by ariyedeath. An archetypal pattern was the girl
Mignon from Goethe$Vilhelm Meisters Lehrjahrébut this aspect is also reflected in Charles
Lamb’s essays “Dream Children: A Reverie” (1823) afihe Child Angel: a Dream” (1833),
which unite the insatiable longing for childhood last paradise with the personal loss of
much-loved children. The children, stylized as dicgeharacters, are deprived of the natural
process of development by their early death and become symbols of eternal childhood:
“We are nothing; less than nothing, and dreamsa¥¥eonly what might have been, and must
wait upon the tedious shores of Lethe millions gésabefore we have existence and a name”
(Lamb: Dream Children [1935], 299).

The motif of the “strange child” is repeatedly takap and varied in Romantic

children’s literature. A critic of the idea of “emal childhood” is already indicated in




Wilhelm Hauff's fairy tale “Die Geschichte von dedeinen Muck” (The Little Muck, 1825),
published in the fairy tale alman&ge Carawaneg(The Caravan, 1826), likewise in the fairy
tale “Zwerg Nase” (Dwarf Long-Nose, 1827), publidhe Der Scheikh von Alessandria und
seine SclaveliThe Sheik of Alexandria and his Slaves, 1827) Tmin characters in both
fairy tales are shunned by society because of tiieformed appearance. Their outsider
position is also stressed by their seeming agedsssrtheir tiny figures and their special
abilities, which come close to magic for the bydtns. A friendly relationship with other
people, be they children or adults, is only possivhen the main characters either regain
their original figure (“Zwerg Nase”) or accept thepecial life situation (“Der kleine Muck”).
Further variations of the “strange child” are olusan John Ruskin'$he King of the Golden
River(1841) and George Sandi#stoire du véritable Gribouill¢Story of the True Gribouille
[= Ninny], 1850). These fairy tales are classifeeslimportant contributions to English and
French children’s literature because they combamtalsy and reality. As in Hoffmann’s fairy
tales, the preference for grotesque figures andhgds especially the metamorphosis of
insects into human beings and vice versa, attthetseader's attention. The borders between
real and fantastic events gradually become blufiviahy incidents take place on two levels,
either in anticipatory dreams or in a surreal wotled to the world of reality. This
development has consequences for the main chazastack and Gribouille, whose origin,
age, name and magical abilities contribute to acremsingly puzzling situation. The
connection to the reign of elves and insects, thiétyato communicate with animals and
mythical figures, their innocence, kind-heartedrass naivety indicate that Ruskin and Sand
not only took up the motif of the “strange childitertextually, but also integrated pre-
Romantic ideas of the “divine child”. Additionallyp Sand’s fairy tale a connection to the
Romantic cult of childhood arises from Gribouilleslf-sacrifice and revival in the reign of

elves showing analogies to Christ’s death and restion.

6. Conclusions

Despite these instances of innovative discourse téwdencies have opposed each other since
the Romantic movement: a pedagogical movement wtiskociates children’s literature
from adult literature on the one hand and a liteesthetical movement emphasizing the
common aspects of children’s and adult literatunetlte other hand. The exemption from
immediate purposes of education was achieved qugbdrt of children’s literature. The idea

of the autonomy of childhood stressed the intrinsicie of childhood as a more authentic and



original way of life. As a consequence, the funaéilization of this stage of life as preparation
for adulthood was rejected. This development detnates that children’s books written by
the Romantics only took effect in assimilated fothat is, as adaptations to the demands of
literary educators. However, as children’s literat@chieved liberation from pedagogical
control by means of the development of the bookketaand of light literature, the influence
of the Romantic movement was less important. Inespf the change of the image of
childhood, children’s literature was further tiedthe task of preparing the children for future
social tasks. In the first decades of the nineteeenhtury the demand to be pedagogical and
useful was opposed by the aesthetic idea of chidhavhich reduced its function of
anticipating pedagogy and approved of highly litgranodes of storytelling. But this
development did not lead directly to a literary Idten’s literature. The demand to be
pedagogically useful was, rather, moderated tal#mand to be pedagogically appropriate.
Nonetheless, the images of childhood expressedomartic children’s literature
influenced international children’s and adult lgmre until the end of the twentieth century.
Reminiscences of the Romantic concepts of childrevedbvious not only found in the work
of the German-language authors Hermann Hesse, Maise Kaschnitz, Gottfried Keller,
Thomas Mann, Robert Musil and Adalbert Stifter, &lso in English (Henry James, Virginia
Woolf), French (Henri Bosco, Victor Hugo), Americédathaniel Hawthorne, J.D. Salinger),
Russian (Fédor Dostoevski, Leo Tolstoi) or Scandara(August Strindberg, Sigrid Undset)
adult literature. The legacy of the Romantic ima§ehildhood can be seen more clearly in
European and American children’s literature, stgrtivith the nonsense books by Lewis
Carroll (Alice’s Adventures in Wonderlantl865) and William Thackeray e Rose and the
Ring 1855), the children’s novels by Edith Neshihé Story of the Treasure Seekdr800;
Five Children and It 1905) and Astrid LindgrenP{ppi Langstrump- Pippi Longstocking,
1945; Mio min Mio — Mio, my Mio, 1955), the fantastic novels by Mash Ende Die
Unendliche Geschichte The Neverending Story, 1979), Tove Jansdduanfinb6ckerna—
Moominbooks, 1945-70) and Antoine de Saint-Exugésy petit prince— The Little Prince,
1943) up to the picturebooks by Elsa Besk&ut{es aventyr i blabarsskogerLittle Hans in
the Blueberry Wood, 1901) and Maurice Sendaut§ide Over Therel981). The fascination
of Romantic images of childhood has not decreaseundio the present, as is evident in
contemporary children’s literature. Proof of thisfluence is, among other things, the
successful children’s novels by David Almorgkéllig 1998), Jostein GaardeBdfies verden
— Sofie’s World, 1991), Peter Pohlahne min van- Johnny, My Friend, 1985), Philip
Pullman His Dark Materialstrilogy, 1995-2000) and Michel Tournie¥¢ndredi ou la vie



sauvage- Friday and Robinson, Life on Speranza Island,7 9Each text demonstrates the

extent to which the project of writing for childreninfluenced by Romantic thought.
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